
How and where will I work in lessons and for HW?
How will I have materials shared with me?
How will I have HW communicate to me?
How and where will I do my HW?
How will I hand my work in?

How will I get feedback on my work?
What are the different types of feedback I will receive?
How often will I get feedback?
What is my role in the feedback process?

 

A reminder of two important T&L areas of development
 

A. Develop a workable model of workflow and organisation for pupils. Give over lesson time to discuss:

1.
2.
3.
4.
5.

 
B. Embed feedback in our classroom practice, and develop pupil understanding and engagement with feedback. 

1.
2.
3.
4.

FIRST LESSONS. 
FIRST IMPRESSIONS

This first Spotlight of the year includes reflections on how to set the right
tone in our first lessons  and some whole school T&L expectations.

1 ~ 21/22

Ross Morrison McGill (@teachertoolkit) argues that ‘’....routines are essential for high quality T&L. Setting
expectations from the outset is paramount for getting lessons off to a good start. Get off your chair! Meet and
greet your students at the door. Have those initial conversations: say ‘hello, welcome’. It contributes to a positive
ethos for high standards’’.

Know who’s in front of you, both as a person and as a student  
Always act the grown-up when working with children  
Don’t plan lessons in too much detail – be ready to change course during a lesson  
Students can always do more than you expect of them – always have the highest expectations of them  
Work hard on improving your students’ literacy, no matter what your subject  
Expect the very best behaviour from students at all times, including good manners  
Never take yourself too seriously, but always be aware of the seriousness/importance of  your job as a teacher  
Have fun!  

''This much I know about professional practice'' … @Johntomsett 
(From ‘Don’t Change the Light bulbs’) 

 

 

Know my name! A basic entitlement: Tom Sherrington (@teacherhead) 

''….knowing student names with confidence is massively empowering to teachers. Once you know your students’ names it’s so much easier
to engage them with questioning “Syrah…. let’s hear your idea, what do you think?  Joe, Mustafa, what were you saying in your discussion?”
I’ve found that not knowing names is a an inhibitor when it comes to asking questions. And, of course it helps with behaviour management
– once you know names, you avoid lumping people together.  Instead of ‘Guys’ or ‘everyone’ or ‘back table’ – you get a much better
response if you highlight that it’s specifically Lucy and Josef  who need to give you their full attention.

Peps Mccrae adds ''we are not experts in our classrooms until we know our students; we don’t know how to teach with optimum effect until
we know what they know and how they will respond to feedback of different kinds.  Building relationships underpins all good teaching – at
an emotional and a technical level.  Knowing names is the start of that process…...As a teacher, I’ve always made a seating plan for the
sole purpose of learning names, trying to wean myself off referring to it as soon as possible.   It’s so important. Whenever I haven’t invested
time in learning names I’ve always felt disempowered…...you always get to know the students who excel or who cause lots of problems with
behaviour so it’s the middle ground students where you need to invest time.  I would advise that teachers take plenty of time to explore
student names, getting pronunciations right, learning surnames as well as first names and discussing uncertainties with the students until
you get them right.   It’s always time well spent''

 


